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Syllabus

PHILOS 2751
Knowledge in the Digital Age

Spring 2027
3 Credit Hours

In Person

Course overview

Instructor

e Name: Jeremy Fantl
e Email Address fantl.2@osu.edu
e Office Hours TBD

Note: My preferred method of contact is email.

Course description

The great promise of the internet is that it provides easier communication
of and exposure to a wide range of arguments, perspectives, interests, and
information. It also seems to endanger that promise by encouraging group-
think, echo chambers, filter bubbles, and belief polarization, as well as by
allowing easier communication of so-called “fake news” and fringe or
repugnant arguments that otherwise might never have gained a hearing or
any respectability. In this class we will investigate these challenges and ask
just how costly they are to our knowledge. If they are costly, what potential
solutions might be adopted? Should we rely on individual responsibility to
mitigate the difficulties? Are there regulative solutions that might have
more promise? Or, in the end, are some of the challenges insurmountable,
and the great promise of the internet ultimately unattainable in its full
idealization?
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How this course works

Credit hours and work expectations

This is a 3-credit-hour course. According to Ohio State policy
(go.osu.edu/credithours), students should expect around 9 hours of
engagement with the class each week to receive a grade of (C) average.
Actual hours spent will vary by student learning habits and the assignments
each week.

Course materials and technologies

Textbooks

Required

All required materials will be available through our course’s
Carmen website via links to resources accessible to you by OSU
Libraries.

Recommended (optional)

¢ Stanford Encyclopedia of Philosophy, available for free online at
plato.stanford.edu.

Course technology

Technology support

For help with your password, university email, Carmen, or any other
technology issues, questions, or requests, contact the Ohio State IT
Service Desk. Standard support hours are available at
it.osu.edu/help, and support for urgent issues is available 24/7.

e Self-Service and Chat support: it.osu.edu/help
e Phone: 614-688-4357(HELP)
e Email: 8help@osu.edu
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e TDD: 614-688-8743
Technology skills needed for this course

e Basic computer and web-browsing skills
e Navigating Carmen (go.osu.edu/canvasstudent)

Required Equipment

e Computer: current Mac (MacOs) or PC (Windows 10) with high-
speed internet connection

e Other: a mobile device (smartphone or tablet) to use for BuckeyePass
authentication

Required software

e Microsoft Office 365: All Ohio State students are now eligible for
free Microsoft Office 365. Full instructions for downloading and
installation can be found at go.osu.edu/office365help.

Carmen Access

You will need to use BuckeyePass (buckeyepass.osu.edu) multi-factor
authentication to access your courses in Carmen. To ensure that you are
able to connect to Carmen at all times, it is recommended that you take
the following steps:

e Register multiple devices in case something happens to your
primary device. Visit the BuckeyePass

e Request passcodes to keep as a backup authentication option.
When you see the Duo login screen on your computer, click Enter
a Passcode and then click the Text me new codes button that
appears. This will text you ten passcodes good for 365 days that
can each be used once.

e Download the Duo Mobile application to all of your registered
devices for the ability to generate one-time codes in the event that
you lose cell, data, or Wi-Fi service
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If none of these options will meet the needs of your situation, you can
contact the IT Service Desk at 614-688-4357(HELP) and IT support
staff will work out a solution with you.

Grading and instructor response

How your grade is calculated

Assignment Category Percentage

Argumentative Paper #1 20%
Argumentative Paper #2 25%
Midterm Exam 25%
Final Exam 25%
Fake News Project 5%
Total 100%

Description of major course assignments

Argumentative Paper #1 (20%)
o Description

Write a 3 to 5 page argumentative paper on topics that have come
up in the assigned course materials and class periods from either
Unit I or Unit II. These units concern how we interact with digital
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environments, the challenges those environments present us with
in terms of shaping our attitudes, beliefs, and values, and
representations of those very environments. You will be required
to argue for some position that an intelligent reader would not
initially agree with, which means you’ll need to demonstrate
understanding of the worth of multiple perspectives and the
importance of various objections to your position, making explicit
reference to and appropriately crediting relevant course material,
while still being able to offer convincing reasons for your own
point of view and responses to those objections.

o Academic integrity and collaboration guidelines

You are permitted and encouraged to discuss your draft with other
people if you appropriately credit them for the help that they
provided you. You are permitted to conduct and use outside
research as long as you appropriately credit the origin of those
ideas and arguments in your essay. You are not permitted to
consult generativeAl in the process of formulating or revising your

paper.
Argumentative Paper #2 (25%)
o Description

Write a 4 to 6 page argumentative paper on topics that have come
up in the assigned course materials and class periods from either
Units III, IV, or V. These units deal with fundamental
assumptions, conventions, and ideologies that underlie much of
our social life, especially around how we engage with those we
disagree with in public fora, and what the dividing line is between
our digital environments and physical environments, especially as
concerns the propagation of conspiracy theories. As in the first
paper, you will be required to argue for some position that an
intelligent reader would not initially agree with, which means
you’ll need to demonstrate understanding of the worth of multiple
perspectives and the importance of various objections to your
position, making explicit reference to and appropriately crediting
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relevant course material, while still being able to offer convincing
reasons for your own point of view and responses to those
objections.

o Academic integrity and collaboration guidelines

You are permitted and encouraged to discuss your draft with other
people if you appropriately credit them for the help that they
provided you. You are permitted to conduct and use outside
research as long as you appropriately credit the origin of those
ideas and arguments in your essay. You are not permitted to
consult generativeAl in the process of formulating or revising your

paper.
Midterm Exam (25%)

o Description

Sign-up for an office hours visit with me during week 7 for a 20-
minute one-on-one discussion of the themes that have come up in
class and the assigned materials in Units I and II. I will endeavor
to make this experience as stress-free as possible. The questions I
ask will be reworded versions of questions asked on a study guide
distributed in class prior to the exam.

o Academic integrity and collaboration guidelines

You may refer to your class notes during our conversation. You are
permitted to study with others in advance of our conversation.
You must take the oral exam alone.

Final Exam (25%)

o Description

Respond to questions about assigned material and classroom
discussion in Units III, IV and V. The questions will all be
answerable in a paragraph or two, and will be reworded versions of
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questions asked on a study guide distributed in class prior to the
exam.

o Academic integrity and collaboration guidelines

You may not refer to any notes or resources during the exam. You
are permitted to study with others in advance.

Fake News Project (5%)

o Description

Bring to class in week 2 one example of genuine news and one
example of fake news, along with a list of characteristics that you
think help distinguish fake news stories from real news stories.

o Academic integrity and collaboration guidelines

You may not complete this assignment with anyone else. You may
not use generative Al in any way to complete this assignment.

Late assignments

You get a no-questions-asked extension on one take-home assignment
(with the exception of the Fake News project), if you clear it with me at least
a day in advance of the due date. Unexcused late assignments lose
the equivalent of 1/3 full letter grade for each day late, to a
maximum of the equivalent of 4 full letter grades. Missing
assignments receive a zero.

Grading Scale

Letter Grades translate to numerical values according to the following
scheme. Final Grades are computed by rounding to the nearest recognized
letter grade.

e 03-100: A
e 00-92: A—
e 87-89: B+
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=

83-86: B
80-82: B—
77-79: C+
73-76: C
70-72: C—
67-69: D+
60-66: D
Under 60: E

Academic policies

Academic integrity policy

See Descriptions of major course assignments, above, for my specific
guidelines about collaboration and academic integrity in the context of this
online class.

It is the responsibility of the Committee on Academic Misconduct to
investigate or establish procedures for the investigation of all reported
cases of student academic misconduct. The term “academic misconduct”
includes all forms of student academic misconduct wherever committed;
illustrated by, but not limited to, cases of plagiarism and dishonest
practices in connection with examinations. Instructors shall report all
instances of alleged academic misconduct to the committee (Faculty Rule
3335-5-487). For additional information, see the Code of Student Conduct:
http://studentlife.osu.edu/csc/.

If I suspect that a student has committed academic misconduct in this
course, I am obligated by university rules to report my suspicions to the
Committee on Academic Misconduct. If COAM determines that you have
violated the university’s Code of Student Conduct (i.e., committed academic
misconduct), the sanctions for the misconduct could include a failing grade
in this course and suspension or dismissal from the university.

If you have any questions about the above policy or what constitutes
academic misconduct in this course, please contact me.
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Other sources of information on academic misconduct (integrity) to which
you can refer include:

e Committee on Academic Misconduct web page (go.osu.edu/coam)
e Ten Suggestions for Preserving Academic Integrity (go.osu.edu/ten-
suggestions)

Copyright for instructional materials

The materials used in connection with this course may be subject to
copyright protection and are only for the use of students officially enrolled
in the course for the educational purposes associated with the course.
Copyright law must be considered before copying, retaining, or
disseminating materials outside of the course.

Statement on Title IX

Title IX makes it clear that violence and harassment based on sex and
gender are Civil Rights offenses subject to the same kinds of accountability
and the same kinds of support applied to offenses against other protected
categories (e.g., race). If you or someone you know has been sexually
harassed or assaulted, you may find the appropriate resources

at http://titleix.osu.edu or by contacting the Ohio State Title IX
Coordinator at titleix@osu.edu

Commitment to a diverse and inclusive learning
environment

The Ohio State University affirms the importance and value of diversity in
the student body. Our programs and curricula reflect our multicultural
society and global economy and seek to provide opportunities for students
to learn more about persons who are different from them. We are
committed to maintaining a community that recognizes and values the
inherent worth and dignity of every person; fosters sensitivity,
understanding, and mutual respect among each member of our community;
and encourages each individual to strive to reach his or her own potential.
Discrimination against any individual based upon protected status, which is
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defined as age, color, disability, gender identity or expression, national
origin, race, religion, sex, sexual orientation, or veteran status, is
prohibited.

Land acknowledgement

We would like to acknowledge the land that The Ohio State University
occupies is the ancestral and contemporary territory of the Shawnee,
Potawatomi, Delaware, Miami, Peoria, Seneca, Wyandotte, Ojibwe and
Cherokee peoples. Specifically, the university resides on land ceded in the
1795 Treaty of Greeneville and the forced removal of tribes through the
Indian Removal Act of 1830. I/We want to honor the resiliency of these
tribal nations and recognize the historical contexts that has and continues
to affect the Indigenous peoples of this land.

More information on OSU’s land acknowledgement can be found here:
https://mcc.osu.edu/about-us/land-acknowledgement

Your mental health

As a student you may experience a range of issues that can cause barriers to
learning, such as strained relationships, increased anxiety, alcohol/drug
problems, feeling down, difficulty concentrating and/or lack of motivation.
These mental health concerns or stressful events may lead to diminished
academic performance or reduce a student’s ability to participate in daily
activities. The Ohio State University offers services to assist you with
addressing these and other concerns you may be experiencing. If you or
someone you know are suffering from any of the aforementioned
conditions, you can learn more about the broad range of confidential
mental health services available on campus via the Office of Student Life’s
Counseling and Consultation Service (CCS) by visiting ccs.osu.edu or
calling 614-292-5766. CCS is located on the 4th Floor of the Younkin
Success Center and 10th Floor of Lincoln Tower. You can reach an on-call
counselor when CCS is closed at 614-292-5766 and 24 hour emergency help
is also available 24/7 by dialing 988 to reach the Suicide and Crisis
Lifeline.

10
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Accessibility accommodations for students with
disabilities
Requesting accommodations

The university strives to maintain a healthy and accessible
environment to support student learning in and out of the
classroom. If you anticipate or experience academic barriers
based on your disability (including mental health, chronic, or
temporary medical conditions), please let me know immediately
so that we can privately discuss options. To establish reasonable
accommodations, I may request that you register with Student
Life Disability Services. After registration, make arrangements
with me as soon as possible to discuss your accommodations so
that they may be implemented in a timely fashion.

If you are isolating while waiting for a COVID-19 test result,
please let me know immediately. Those testing positive for
COVID-19 should refer to the Safe and Healthy Buckeyes site for
resources. Beyond five days of the required COVID-19 isolation
period, I may rely on Student Life Disability Services to establish
further reasonable accommodations. You can connect with them
at slds@osu.edu; 614-292-3307; or slds.osu.edu.

Religious accommodations

It is Ohio State's policy to reasonably accommodate the sincerely held
religious beliefs and practices of all students. The policy permits a student
to be absent for up to three days each academic semester for reasons of
faith or religious or spiritual belief.

Students planning to use religious beliefs or practices accommodations for
course requirements must inform the instructor in writing no later than 14
days after the course begins. The instructor is then responsible for

scheduling an alternative time and date for the course requirement, which

11
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may be before or after the original time and date of the course requirement.
These alternative accommodations will remain confidential. It is the
student's responsibility to ensure that all course assignments are
completed.

Course Schedule

Refer to our Carmen course page for up-to-date assignment due dates.

Week | Date Topics/Assigned Readings Assessments Due

Unit I: Perils of the Age

1 1/12 Introductions

1/14 Speech Glut:

e Zeynep Tufekci (2018),
“It’s the (Democracy-
Poisoning) Golden Age
of Free Speech,” Wired
01.16.2018.

2 1/19 Echo Chambers and
Polarization

e Cass Sunstein (2017),
“Polarization,” Ch. 3 of
#Republic, Princeton:
Princeton University
Press: 59-01.

12
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Week | Date Topics/Assigned Readings Assessments Due

1/21 Fake News Fake News Project

due in class
e David Lanius and Romy

Jaster (2018), “What is
Fake News?” Versus 2:
207-227.

3 1/26 Deepfakes!

e Regina Rini (2020),
“Deepfakes and the
Epistemic Backstop,”
Philosophers’ Imprint
20: 1-16.

1/28 ChatGPT

e Inara Scott (2023),
“Yes, We Are in a
(ChatGPT) Crisis,”
Inside Higher
Education April 18,
2023.

4 2/2 Writing Expository Essays

Unit II: Obligations of Believers

2/4 Can we escape echo
chambers?

13
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Week | Date

Topics/Assigned Readings

Assessments Due

e (. Thi Nguyen (2018),
“Echo Chambers and
Epistemic Bubbles,”
Episteme: 1-21

2/9

Argumentative
Paper #1 due by
10:00pm

2/11

De-emphasizing echo
chambers

e Jennifer Lackey (2018),
“Echo Chambers are
Not the Problem,”
Morning Consult,
November 19, 2018.

2/16

Can you trust your own side
more?

e Regina Rini (2017),
“Fake News and

Partisan Epistemology,”

Kennedy Institute of
Ethics Journal 27: E43-
E64.

2/18

An argument in favor of
diversifying your newsfeed

e Alex Worsnip (2019),
“The Obligation to

14
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Week | Date Topics/Assigned Readings Assessments Due

Diversify One’s Sources:
Against Epistemic
Partisanship in the
Consumption of News
Media,” in C. Fox and J.
Saunders (eds.), Media
Ethics, Free Speech, and
the Requirements of
Democracy. New York:
Routledge: 240-64.

2/23 An argument against
diversifying your newsfeed
(in certain ways)

e Eric Mandelbaum and
Jake Quilty-Dunn
(2015), “Believing
without Reason, or:
Why Liberals Shouldn’t
Watch Fox News,” The
Harvard Review of
Philosophy 22: 42-52.

Unit III: Obligations to Engage

7 2/25 Genuine vs. pseudo-inquiry

e Deidre M. Le Fevre, et.
al. (2015), “Genuine
Inquiry: Widely
Espoused Yet Rarely
Enacted,” Educational

15
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Week | Date Topics/Assigned Readings Assessments Due

Management
Administration &
Leadership 43: 883-99.

3/2 A story of real-world
engagement

e Harriet McBryde
Johnson (2003),
“Unspeakable
Conversations Or How I
Spent One Day as a
Token Cripple at
Princeton University,”
The New York Times
Magazine, February 16,

2003.
3/3-3/5 Oral Midterm Exam Sign-in for a 20-
minute office hour
3/4 The duty to engage

e Casey Rebecca Johnson
(2018), “Just Say ‘No’:
Obligations to Voice
Disagreement,” Royal
Institute of Philosophy
Supplement 84: 117-
138.

16
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Week | Date Topics/Assigned Readings Assessments Due

) 3/9 Problems with engagement

e Heather Battaly (2021),
“Engaging Closed-
Mindedly With Your
Polluted Media Feed,”
in M. Hannon and J. de
Ridder, eds., The
Routledge Handbook of
Political Epistemology,
London: Routledge:

312-324.

3/11 Sympathy to closed-minded
engagement

e Miriam McCormick
(2024), “Engaging with
‘Fringe’ Beliefs: Why,
When, and How,”
Episteme 21: 1373-88.

Unit IV: Alternatives to Engagement

10 3/23 Sympathy to no-platforming

e Neil Levy (2019), “Why
No Platforming is
Sometimes a Justifiable
Position,” Aeon, March

4, 2019.

17
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Week | Date Topics/Assigned Readings Assessments Due

3/25 Hostility to no-platforming

e Michael Veber (2021),
“The Epistemology of
No Platforming;:
Defending the Defense
of Stupid Ideas on
University Campuses,”
Journal of
Controversial Ideas 1:
1-20.

3/30 Promises of Online Shaming

e Jennifer Jacquet (2015),
“The 7 Habits of Highly
Effective Shaming,”
from Is shame
necessary? New York:
Pantheon Books: 98-
113.

4/1 Pitfalls of online shaming

e Karen Adkins (2019),
“When Shaming Is
Shameful: Double
Standards in Online
Shame Backlashes,”

Hypatia 34: 76-97.

18
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Week | Date Topics/Assigned Readings Assessments Due
12 4/6 Who takes out the epistemic
trash?

e Karen Frost-Arnold
(2023), “Moderators,”
from Who Should We
Be Online? Oxford:

Oxford University Press:
20-70.

4/8 Using Sources in Philosophy

Unit V: Conspiracy Theories

13 4/13 The JFK conspiracy theory

e selection from JFK (the
movie), watch on
Kanopy

4/15 Debunking the JFK
conspiracy theory

e Gerald Posner (1994),
Case Closed, New York:
Anchor Books: 317-42.

19
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Week | Date Topics/Assigned Readings Assessments Due

4/20 Hostility to conspiracy
theories

e Daniel Pipes (1997),
How the Paranoid Style
Flourishes and Where it
Comes From, New York:
Simon and Schuster: 37-

51.

4/22 Sympathy to conspiracy
theories

e Charles Pigden (1993),
“Popper Revisited, or
What is Wrong with
Conspiracy Theories,”
Philosophy of the Social
Sciences 24: 3-34.

4/23 Argumentative
Paper #2 due by
10:00pm

4/26 Last day of Spring classes

4/27 Study Day

4/28-5/4 Final Exam during Registrar scheduled date and
time

20



GE Theme course submission worksheet: Lived Environments

Overview

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and
problems within the specific practice and expertise of a discipline or department. Although many Theme
courses serve within disciplinary majors or minors, by requesting inclusion in the General Education, programs
are committing to the incorporation of the goals of the focal theme and the success and participation of
students from outside of their program.

Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.

The prompts in this form elicit information about how this course meets the expectations of the GE Themes.
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the
ELOs and Goals specific to the topic of this Theme.

Briefly describe how this course connects to or exemplifies the concept of this
Theme (Lived Environments)

In a sentence or two, explain how this class “fits” within the focal Theme. This will help reviewers understand
the intended frame of reference for the course-specific activities described below.

This course aims to call student attention to the fact that lived environments are not
merely physically located; lived environments include intellectual, aesthetic, or cultural
spaces. Humans "move around" in digital space and encounter novel and sometimes
dangerous ideas, "consume" information and misinformation, "construct” arguments
and ideas, and interact with others they encounter in this space. This course explores
the ways we might safely navigate our rapidly evolving digital environment, what
features of the environment to watch out for, how to construct the environment to
facilitate the effective spread of information while minimizing misinformation, and how
to interact with our fellow residents of the digital world.




Connect this course to the Goals and ELOs shared by all Themes

Below are the Goals and ELOs common to all Themes. In the accompanying table, for each ELO, describe the
activities (discussions, readings, lectures, assighments) that provide opportunities for students to achieve those
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the
topic of those readings will not allow the reviewers to understand how the ELO will be met. However, the
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of
activities or emphasis within the course. Examples from successful courses are shared on the next page.

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on
research or cutting-edge findings, or deeply engage with the subject matter, among other possibilities.

Goal 2: Successful students will integrate approaches to the theme by making connections to out-of-
classroom experiences with academic knowledge or across disciplines and/or to work they have done in
previous classes and that they anticipate doing in future.

Course activities and assignments to meet these ELOs

ELO 1.1 Engage in critical and
logical thinking about the topic
or idea of the theme.

Critical and logical thinking constitute the core of any philosophy
course. This course has students critically engage with issues
surrounding the conceptual and practical difficulties the digital
age presents us with, and our obligations in responding to those
difficulties. For example, the course requires critical
engagement with the nature of fake news, and how to respond
to it; views one disagrees with, and how to engage with them;
and the diversity of information-sources, and how to consume
them. Success in critical and logical thinking will be measured
on two argumentative papers, as well as in class discussion.

ELO 1.2 Engage in an advanced, in-
depth, scholarly exploration of the
topic or idea of the theme.

Whereas a foundations-level course would limit its assigned
readings to newspaper articles, trade books, and textbooks, this
course assigns mostly academic journal articles (e.g., Regina
Rini's "Fake News and Partisan Epistemology," and Casey
Johnson's "Just Say 'No': Obligations to Voice Disagreement")
alongside more accessible readings and multimedia. As the
difficulty of these readings suggest, the course's treatment of its
subject matter is advanced: the relevant problems and arguments
are discussed in greater detail and depth than would be
appropriate in an introductory course. Success in grasping the
details of these arguments is measured in two exams.




theme.

ELO 2.1 Identify, describe, and

synthesize approaches or
experiences as they apply to the and then synthesize their understanding of these ideas with more applied

Students are expected to identify and describe recurring underlying ideas (like
Millian ideas of freedom of expression and the importance of engagement)

work on particular topical issues. For example, the readings on how and
whether to engage on the internet build on the ideas expressed in the
readings on the duties we have in forming beliefs which themselves build on
themes developed in general concerns about polarization and fake news.
Finally, students' theoretical knowledge developed through the first three
quarters of the course are applied to a specific issue: conspiracy theories that
propagate online and how we might distinguish between warranted and
unwarranted theories that some conspiracy has been the operant force
behind an important event. These skills are developed in class discussion and
evaluated in the two assigned papers.

challenging contexts.

ELO 2.2 Demonstrate a developing
sense of self as a learner through
reflection, self-assessment, and
creative work, building on prior
experiences to respond to new and

In a more introductory course, students would be given a set of
guestions to address in their work. In this more advanced course,
students reflect on what they've learned in the course in order to
identify and address an appropriate question of their own design
in their argumentative essays. In arguing for their self-designed
position on that question, they must reflect on why readers might
initially disagree with them and then address that skepticism
directly with evidence at hand. Their Fake News project requires
them to reflect on what constitutes fake news and find sources
that fit and sources that don't fit their conception.

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803):

ELO 1.1 Engage in critical
and logical thinking.

This course will build skills needed to engage in critical and logical thinking
about immigration and immigration related policy through:

Weekly reading response papers which require the students to synthesize
and critically evaluate cutting-edge scholarship on immigration;
Engagement in class-based discussion and debates on immigration-related
topics using evidence-based logical reasoning to evaluate policy positions;
Completion of an assignment which build skills in analyzing empirical data
on immigration (Assignment #1)

Completion 3 assignments which build skills in connecting individual
experiences with broader population-based patterns (Assignments #1, #2,
#3)

Completion of 3 quizzes in which students demonstrate comprehension of
the course readings and materials.




ELO 2.1 Identify, describe,
and synthesize approaches
or experiences.

Students engage in advanced exploration of each module topic through a
combination of lectures, readings, and discussions.

Lecture

Course materials come from a variety of sources to help students engage in
the relationship between media and citizenship at an advanced level. Each
of the 12 modules has 3-4 lectures that contain information from both
peer-reviewed and popular sources. Additionally, each module has at least
one guest lecture from an expert in that topic to increase students’ access
to people with expertise in a variety of areas.

Reading
The textbook for this course provides background information on each topic

and corresponds to the lectures. Students also take some control over their
own learning by choosing at least one peer-reviewed article and at least
one newspaper article from outside the class materials to read and include
in their weekly discussion posts.

Discussions

Students do weekly discussions and are given flexibility in their topic choices
in order to allow them to take some control over their education. They are
also asked to provide

information from sources they’ve found outside the lecture materials. In
this way, they are able to

explore areas of particular interest to them and practice the skills they will
need to gather information

about current events, analyze this information, and communicate it with
others.

Activity Example: Civility impacts citizenship behaviors in many ways.
Students are asked to choose a TED talk from a provided list (or choose
another speech of their interest) and summarize and evaluate what it says
about the relationship between civility and citizenship. Examples of Ted
Talks on the list include Steven Petrow on the difference between being
polite and being civil, Chimamanda Ngozi Adichie’s talk on how a single
story can perpetuate stereotypes, and Claire Wardle’s talk on how diversity
can enhance citizenship.

ELO 2.2 Demonstrate a
developing sense of self as a
learner through reflection,
self-assessment, and
creative work, building on
prior experiences to respond
to new and challenging
contexts.

Students will conduct research on a specific event or site in Paris not
already discussed in depth in class. Students will submit a 300-word
abstract of their topic and a bibliography of at least five reputable
academic and mainstream sources. At the end of the semester they will
submit a 5-page research paper and present their findings in a 10-minute
oral and visual presentation in a small-group setting in Zoom.

Some examples of events and sites:
The Paris Commune, an 1871 socialist uprising violently squelched by
conservative forces

Jazz-Age Montmartre, where a small community of African-Americans—
including actress and singer Josephine Baker, who was just inducted into
the French Pantheon-settled and worked after World War .

The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were
rounded up by Paris police before being sent to concentration camps

The Marais, a vibrant Paris neighborhood inhabited over the centuries by
aristocrats, then Jews, then the LGBTQ+ community, among other groups.




Goals and ELOs unique to Lived Environments

Below are the Goals and ELOs specific to this Theme. As above, in the accompanying Table, for each ELO,

describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to

achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of

the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number

of activities or emphasis within the course. Examples from successful courses are shared on the next page.

GOAL 3: Successful students will explore a range of perspectives on the interactions and impacts between
humans and one or more types of environment (e.g. agricultural, built, cultural, economic, intellectual,

natural) in which humans live.

GOAL 4: Successful students will analyze a variety of perceptions, representations and/or discourses
about environments and humans within them.

Course activities and assignments to meet these ELOs

ELO 3.1 Engage with the complexity
and uncertainty of human-
environment interactions.

Complex and uncertain human-environment interactions in digital spaces include
interactions with information sources (both fake and real), other people (both hostile
and friendly), and Al and other content moderation algorithms. The course requires
engagement with all of these via texts that offer competing sides on the issues. For
example, on the issue of how to interact with a complex internet information
environment, Mandelbaum & Quilty-Dunn's "Believing Without Reason" is a response
to the kind of view in Alex Worsnip's "The Obligation to Diversity One's Sources."
Jennifer Jacquet's "The 7 Habits of Highly Effective Shaming" and Karen Adkins'
"When Shaming is Shameful" disagree about the importance and worth of shaming
to regulate behavior in our online interactions with other people. Karen Frost-Arnold's
"Moderators" discusses, among other issues, difficulties that confrontation with online
content moderation algorithms present us with.

Students will engage with these issue during in-class discussion, the two assigned
papers, and the Fake News project.

ELO 3.2 Describe examples of human
interaction with and impact on
environmental change and
transformation over time and across
space.

The digital world is (obviously) not static. We are confronted with
rapid changes and we can also actively effect change within that
world. Regina Rini's "Deepfakes and the Epistemic Backstop”
concerns what she sees as a coming deepfake crisis while Inara
Scott's "Yes, We Are in a (ChatGPT) Crisis" investigates worries
about the advent of large language models. Karen Frost-Arnold's
"Moderators" (from her book _Who Should We Be Online_)
discusses various ways we might change our online world in order
to fix certain problems with online content moderation. Students
will engage with these arguments through careful reading of the
assigned texts, discuss these issues in class, and will be
evaluated on their understanding in midterm and final exams.

ELO 4.1 Analyze how humans'
interactions with their environments
shape or have shaped attitudes,
beliefs, values, and behaviors.

Some of the main worries about the internet concern the ways it has impacted our
beliefs and attitudes toward each other. In particular, there are worries that the internet
fosters falsehood to a degree and with a speed unprecedented in human history,
polarizes us in extreme ways, and isolates us in echo chambers that make us see
outsiders as enemies. These issues are explored throughout the course, but most
explicitly in the readings in the first unit. Zeynep Tufekci's "It's the
(Democracy-Poisoning) Golden Age of Free Speech" argues that the information glut
available on the internet changes the problem of free speech from one in which two
many ideas are censored to ones in which it's too difficult to tell which are true (thus
encouraging ignorance). Cass Sunstein argues in "Polarization" about the inevitably and
dangers of a tendency toward extremity that the internet encourages. David Lanius and
Romy Jaster, as well as Regina Rini, worry about the dangers of fake news and
deepfakes, respectively.

Students will explore these worries in their first assigned essay, as well as in their Fake
News Project.




ELO 4.2 Describe how humans perceive
and represent the environments with
which they interact.

Our perception and representation of our digital environments, the people within
them, and the information we encounter are thought to be highly impacted by the
echo chambers we occupy and the degree to which we have been polarized by
those echo chambers. There is some disagreement about the extent to which this
is true or problematic, however. C. Thi Nguyen and Cass Sunstein argue, in their
respective readings, that it is quite prevalent and problematic. Jennifer Lackey
argues, in hers, that it is not. She is joined by Eric Mandelbaum and Jake
Quilty-Dunn (and Regina Rini offers a nuanced view about when it's problematic
and what to do about it).

These issues will be discussed most explicitly in class in the second section of the
course, on the obligations of believers with respect to the online environment.
Students will be evaluated on their understanding of these issues on the midterm
exam and will have an opportunity to develop their own arguments about them in
the first assigned paper.

ELO 4.3 Analyze and critique
conventions, theories, and ideologies
that influence discourses around
environments.

The point of philosophy courses is to elicit implicit theories, ideologies, and conventions and subject them to rigorous analysis
and critique. Students often are committed to a number of unquestioned assumptions about the digital environment and
environments generally that this course will help them make explicit and subject to critique: that unfettered free expression is
always a good, that we should always approach other ideas open-mindedly, and that if someone says something you know is
wrong that you have an obligation to correct them. Of course, just because a belief is made subject to critique, it doesn't
follow that it's false. After critique, the assumption might still be borne out as true after all. We will consider both sides of all of
these issues, for instance in readings by Casey Johnson, Heather Battaly, and Miriam McCormick on the obligations to
engage and the duties to be open-minded, and by Neil Levy and Michael Veber on the appropriateness of "no-platforming.”

There are also assumptions about environments generally, implicit in discussion of the digital environment, that are made
available to critique in the course. One is that there is a sharp divide between the digital environment and the physical
environment -- that different environments can be neatly cordoned off from each other. But many of the same worries that are
raised about digital environments can also be raised about non-digital social environments: the permissibility of
no-platforming, how to respond to conspiracy theories, how to react to those who disagree with us or who we see as
advocating problematic views. For example, as discussed in the Jennifer Jacquet's "The 7 Habits of Highly Effective
Shaming" and Karen Adkins' "When Shaming is Shamefu: Double Standards in Online Shame Backlashes," the worth of
public shaming as a way to moderate problematic behaviors is an issue that crosses digital boundaries, and while conspiracy
theories (the subject of Unit V) are prevalent in the digital age, they propagated long before the internet was a possibility.
Furthermore, the activities of the internet have physical-world consequences and vice versa, so that it's hard to draw a sharp
intellectual or causal line between the two.

In the second essay for the course, students will be required to write a paper that focuses on these issues and will be
required to offer critical analysis of their underlying conventions and assumptions.
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	enter text here: This course aims to call student attention to the fact that lived environments are not merely physically located; lived environments include intellectual, aesthetic, or cultural spaces. Humans "move around" in digital space and encounter novel and sometimes dangerous ideas, "consume" information and misinformation, "construct" arguments and ideas, and interact with others they encounter in this space. This course explores the ways we might safely navigate our rapidly evolving digital environment, what features of the environment to watch out for, how to construct the environment to facilitate the effective spread of information while minimizing misinformation, and how to interact with our fellow residents of the digital world.
	Course activities and assignments to meet these ELOsELO 11 Engage in critical and logical thinking about the topic or idea of the theme: Critical and logical thinking constitute the core of any philosophy course. This course has students critically engage with issues surrounding the conceptual and practical difficulties the digital age presents us with, and our obligations in responding to those difficulties. For example, the course requires critical engagement with the nature of fake news, and how to respond to it; views one disagrees with, and how to engage with them; and the diversity of information-sources, and how to consume them. Success in critical and logical thinking will be measured on two argumentative papers, as well as in class discussion.
	Course activities and assignments to meet these ELOsELO 12 Engage in an advanced in depth scholarly exploration of the topic or idea of the theme: Whereas a foundations-level course would limit its assigned readings to newspaper articles, trade books, and textbooks, this course assigns mostly academic journal articles (e.g., Regina Rini's "Fake News and Partisan Epistemology," and Casey Johnson's "Just Say 'No': Obligations to Voice Disagreement") alongside more accessible readings and multimedia. As the difficulty of these readings suggest, the course's treatment of its subject matter is advanced: the relevant problems and arguments are discussed in greater detail and depth than would be appropriate in an introductory course. Success in grasping the details of these arguments is measured in two exams.
	ELO 21 Identify describe and synthesize approaches or experiences as they apply to the theme: Students are expected to identify and describe recurring underlying ideas (like Millian ideas of freedom of expression and the importance of engagement) and then synthesize their understanding of these ideas with more applied work on particular topical issues. For example, the readings on how and whether to engage on the internet build on the ideas expressed in the readings on the duties we have in forming beliefs which themselves build on themes developed in general concerns about polarization and fake news. Finally, students' theoretical knowledge developed through the first three quarters of the course are applied to a specific issue: conspiracy theories that propagate online and how we might distinguish between warranted and unwarranted theories that some conspiracy has been the operant force behind an important event. These skills are developed in class discussion and evaluated in the two assigned papers.
	ELO 22 Demonstrate a developing sense of self as a learner through reflection selfassessment and creative work building on prior experiences to respond to new and challenging contexts: In a more introductory course, students would be given a set of questions to address in their work. In this more advanced course, students reflect on what they've learned in the course in order to identify and address an appropriate question of their own design in their argumentative essays. In arguing for their self-designed position on that question, they must reflect on why readers might initially disagree with them and then address that skepticism directly with evidence at hand. Their Fake News project requires them to reflect on what constitutes fake news and find sources that fit and sources that don't fit their conception.
	Course activities and assignments to meet these ELOsELO 31 Engage with the complexity and uncertainty of human environment interactions: Complex and uncertain human-environment interactions in digital spaces include interactions with  information sources (both fake and real), other people (both hostile and friendly), and AI and other content moderation algorithms. The course requires engagement with all of these via texts that offer competing sides on the issues. For example, on the issue of how to interact with a complex internet information environment, Mandelbaum & Quilty-Dunn's "Believing Without Reason" is a response to the kind of view in Alex Worsnip's "The Obligation to Diversity One's Sources." Jennifer Jacquet's "The 7 Habits of Highly Effective Shaming" and Karen Adkins' "When Shaming is Shameful" disagree about the importance and worth of shaming to regulate behavior in our online interactions with other people. Karen Frost-Arnold's "Moderators" discusses, among other issues, difficulties that confrontation with online content moderation algorithms present us with.

Students will engage with these issue during in-class discussion, the two assigned papers, and the Fake News project.
	Course activities and assignments to meet these ELOsELO 32 Describe examples of human interaction with and impact on environmental change and transformation over time and across space: The digital world is (obviously) not static. We are confronted with rapid changes and we can also actively effect change within that world. Regina Rini's "Deepfakes and the Epistemic Backstop" concerns what she sees as a coming deepfake crisis while Inara Scott's "Yes, We Are in a (ChatGPT) Crisis" investigates worries about the advent of large language models. Karen Frost-Arnold's "Moderators" (from her book _Who Should We Be Online_) discusses various ways we might change our online world in order to fix certain problems with online content moderation. Students will engage with these arguments through careful reading of the assigned texts, discuss these issues in class, and will be evaluated on their understanding in midterm and final exams.
	Course activities and assignments to meet these ELOsELO 41 Analyze how humans interactions with their environments shape or have shaped attitudes beliefs values and behaviors: Some of the main worries about the internet concern the ways it has impacted our beliefs and attitudes toward each other. In particular, there are worries that the internet fosters falsehood to a degree and with a speed unprecedented in human history, polarizes us in extreme ways, and isolates us in echo chambers that make us see outsiders as enemies. These issues are explored throughout the course, but most explicitly in the readings in the first unit. Zeynep Tufekci's "It's the (Democracy-Poisoning) Golden Age of Free Speech" argues that the information glut available on the internet changes the problem of free speech from one in which two many ideas are censored to ones in which it's too difficult to tell which are true (thus encouraging ignorance). Cass Sunstein argues in "Polarization" about the inevitably and dangers of a tendency toward extremity that the internet encourages. David Lanius and Romy Jaster, as well as Regina Rini, worry about the dangers of fake news and deepfakes, respectively. 

Students will explore these worries in their first assigned essay, as well as in their Fake News Project.
	ELO 42 Describe how humans perceive and represent the environments with which they interact: Our perception and representation of our digital environments, the people within them, and the information we encounter are thought to be highly impacted by the echo chambers we occupy and the degree to which we have been polarized by those echo chambers. There is some disagreement about the extent to which this is true or problematic, however. C. Thi Nguyen and Cass Sunstein argue, in their respective readings, that it is quite prevalent and problematic. Jennifer Lackey argues, in hers, that it is not. She is joined by Eric Mandelbaum and Jake Quilty-Dunn (and Regina Rini offers a nuanced view about when it's problematic and what to do about it). 

These issues will be discussed most explicitly in class in the second section of the course, on the obligations of believers with respect to the online environment. Students will be evaluated on their understanding of these issues on the midterm exam and will have an opportunity to develop their own arguments about them in the first assigned paper.
	ELO 43 Analyze and critique conventions theories and ideologies that influence discourses around environments: The point of philosophy courses is to elicit implicit theories, ideologies, and conventions and subject them to rigorous analysis and critique. Students often are committed to a number of unquestioned assumptions about the digital environment and environments generally that this course will help them make explicit and subject to critique: that unfettered free expression is always a good, that we should always approach other ideas open-mindedly, and that if someone says something you know is wrong that you have an obligation to correct them. Of course, just because a belief is made subject to critique, it doesn't follow that it's false. After critique, the assumption might still be borne out as true after all. We will consider both sides of all of these issues, for instance in readings by Casey Johnson, Heather Battaly, and Miriam McCormick on the obligations to engage and the duties to be open-minded, and by Neil Levy and Michael Veber on the appropriateness of "no-platforming."

There are also assumptions about environments generally, implicit in discussion of the digital environment, that are made available to critique in the course. One is that there is a sharp divide between the digital environment and the physical environment -- that different environments can be neatly cordoned off from each other. But many of the same worries that are raised about digital environments can also be raised about non-digital social environments: the permissibility of no-platforming, how to respond to conspiracy theories, how to react to those who disagree with us or who we see as advocating problematic views. For example, as discussed in the Jennifer Jacquet's "The 7 Habits of Highly Effective Shaming" and Karen Adkins' "When Shaming is Shamefu: Double Standards in Online Shame Backlashes," the worth of public shaming as a way to moderate problematic behaviors is an issue that crosses digital boundaries, and while conspiracy theories (the subject of Unit V) are prevalent in the digital age, they propagated long before the internet was a possibility. Furthermore, the activities of the internet have physical-world consequences and vice versa, so that it's hard to draw a sharp intellectual or causal line between the two.

In the second essay for the course, students will be required to write a paper that focuses on these issues and will be required to offer critical analysis of their underlying conventions and assumptions.


